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social skills; Technological advancements have shifted students’ social interactions
from in-person to virtual, challenging them to develop healthy social

rural; relationships and collaborative skills in line with the demands of 21st-
century education. Therefore, this study aims to analyse the social skills

urban, of elementary school students in Kebumen and Purworejo Regencies,

specifically in rural and urban areas. This study employs a mixed-
elementary school — methods design with an explanatory sequential approach. Samples were
selected using cluster sampling for students and purposive sampling for
teachers, resulting in 107 fifth-grade students and 4 teachers from five
elementary schools. Data were collected through a social skills
questionnaire containing 20 Likert-scale items and a semi-structured
interview guide. Quantitative data were analysed using comparative
descriptive statistics, while qualitative data were analysed thematically.
The results indicated that the average total social skills scores of both
groups were relatively comparable, yet they exhibited complementary
profiles. Rural students excelled in cooperation (3.504) and self-control
(3.451), rooted in a culture of mutual assistance and social harmony,
while urban students significantly excelled in assertiveness (3.783),
driven by a competitive learning environment and public speaking
training programs. Responsibility indicators were relatively balanced in
both regions, with more than 85% of students achieving the high
category. These findings imply the need for context-specific educational
strategies namely, strengthening self-reliance in rural areas without
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undermining the value of mutual cooperation, and fostering cooperation
and empathy in urban areas through collaborative learning. Character
education policies must be responsive to regional differences in order to
comprehensively develop students’ social skills.

INTRODUCTION
Background of the Study

Elementary education has a broad scope, focusing on academic development as well
as the cultivation of students’ social skills as a means of fostering character development and
21st-century competencies. Social skills are increasingly essential for students, as these
abilities greatly assist them in building interpersonal relationships, collaborating,
communicating effectively, and adapting to social environments at home, in the community,
or at school. Based on Collaborative for Academic, Social, and Emotional Learning (CASEL),
social skills are an integral part of social-emotional learning, contributing to academic
success, mental health, and the development of students’ attitudes (Cavioni et al., 2024;
Shugufta Naseem et al., 2024). Previous research indicates that students with strong social
skills tend to demonstrate greater collaborative abilities, show empathy toward their
surroundings, and exhibit higher levels of self-control compared to students with weaker
social skills.

The Organisation for Economic Co-operation and Development emphasizes that social
and emotional skills are among the key competencies for individual success in education, the

workplace, and community life (Attarang,_2025; Shek et al., 2025). Social skills facilitate

students enhance the ability to collaborate, respect differences, communicate effectively, and
build healthy interpersonal relationships starting from elementary school (Ismail et al,
2024; Seprie et al, 2025). Therefore, social skills cannot be underrated as merely
supplementary abilities but fundamental to character development and students’ social
readiness in the 21st century.

The significance of social skills is also increasing in tandem with the digital
advancements of the current era, which are altering patterns of individual behaviour and
interaction. The frequent use of gadgets and social media influences children to interact
virtually rather than in person. This situation significantly impacts the quality of their
interactions, such as a lack of empathy, excessive emotional control, and other issues. Several
studies have found that students face many obstacles in building positive social relationships
with their peers, causing them to become increasingly individualistic and hesitant to express

their opinions (Fernandes et al., 2022; Jeng, 2024; Zhang, 2023). This phenomenon indicates

that technological advancements have not been accompanied by corresponding development
in students’ social skills.
In the field of elementary education, social skills have become increasingly crucial

since elementary school serves as the foundational phase for the formation of students’
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social behavior (Jaedun et al.,, 2024). This stage facilitates students’ learning processes, helps
them understand social norms, fosters collaboration, and builds their self-identity within
their environment through interactions with peers and teachers. Vygotskty dan Bandura
explain that social development is shaped by students’ interactions in their learning
environments and daily lives, and evolves through observation and experience within those
environments (Adi et al., 2026; Asrifan et al., 2025; Priyadarshini et al., 2025). Therefore, the
social skills of elementary school students deserve serious attention as they form the
foundation for the development of students’ character in the future.
The Problem of The Study

However, several previous studies have also highlighted the challenges faced by
students in enhancing their social skills. Technological advancements and excessive use of
electronic devices have led to changes in students’ social interaction patterns, resulting in a
decline in face-to-face interpersonal communication, particularly within the home and
community environments (Diadi et al., 2023; Febriani, 2024; Kumar, 2025). Other findings
also report that some elementary school students experience difficulties in group settings,
such as tending to be passive, merely following the group leader’s instructions, and rarely
voicing their opinions due to fear of being wrong (Fatmawati et al., 2025; Nongtji, 2026;

Nurliana & Sukmawati, 2023).

Previous research indicates that elementary school students struggle to control
themselves during interactions, such as a tendency to dominate the group or crying due to
bullying from their group peers (Burger, 2022; Pan et al,, 2023). Furthermore, classroom
learning activities tend to emphasize cognitive aspects. Although group activities are
conducted, these discussions are typically left without in-depth guidance and monitoring
from the teacher to ensure that all students share their opinions and accept others’ views.

Poor social skills have a significant impact on students’ academic and psychosocial
development. Students with low social skills tend to face difficulties in group work, are prone
to conflicts, lack confidence in communication, and struggle to adapt to the school
environment (Hosokawa et al., 2024; Supriatna et al., 2024; Zamiri & Esmaeili, 2024). In the
long term, these conditions significantly affect students’ ability to build healthy social
relationships and hinder the collaborative skills students need in the 21st century (Ali et al,,
2024; Kalmar et al.,, 2022).

Research’s State of the Art

Social skills are an individual’s ability to build effective interpersonal relationships
through communication, cooperation, empathy, self-control, and social adaptation within
their environment (Soares et al., 2023). In the context of elementary education, social skills
are crucial and part of students’ social-emotional development, as they influence students’
ability to interact, resolve conflicts, and actively participate in collaboration. According to

Lev Vygotsky (Taber, 2025), children’s social development occurs through social interaction
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with their surroundings, while Albert Bandura (Rumjaun & Narod, 2025) states that social
behaviour develops through the process of observation and social experiences gained by an
individual. Thus, students’ social skills are greatly influenced by the interactive experiences
they gain from their family, school, and community environments.

Research on the social skills of elementary school students has advanced significantly.
Previous studies have found that social skills are closely linked to academic achievement,
collaborative abilities, and character development in students (Haneef, 2024; Zamata et al.,
2023). Other researchers emphasize that strengthening students’ social and emotional skills
has an effect on their prosocial behaviour, communication, and social adaptation (Ansari &
Rizvi, 2023; Jitaru et al., 2023; Xue et al., 2025). Meanwhile, research conducted in Indonesia
indicates that elementary school students’ social skills develop through cooperative learning
activities, group discussions, and effective interactions during the learning process (Hayati et
al,, 2023; Supratman et al.,, 2025). Social skills indicators used in several studies include
cooperation, responsibility, assertiveness, and self-control (Salimi & Fauziah, 2023).

Theoretically, social skills encompass a set of adaptive behaviours that facilitate
positive interactions between students and those around them in their social environment.
Gresham dan Elliott (Fauzi et al, 2024) explain that social skills include cooperation,
assertiveness, responsibility, empathy, dan self-control. These skills play a role in fostering
healthy social relationships among students, a tendency to comply with social norms, and the
ability to resolve conflicts constructively. At the elementary school level, social skills enhance
in tandem with the increasing frequency of peer interactions within the school environment.
Therefore, understanding social skills is not merely about communication methods but
rather behaviours that drive students’ success in lifelong learning processes within their
daily social lives.

Novelty, Research Gap, & Objective

Research on elementary school students’ social skills has been widely conducted with
diverse research focuses. Some previous studies focus on the influence of cooperative
learning on students’ social skills (Laksmiwati et al, 2022; Mulyana et al,, 2023), while
others examine the relationship between social skills on students’ academic achievement
and emotional development (Khoirunikmah et al., 2022). Additionally, there is research that
has developed a research instrument for assessing social skills in elementary school students
(Asyari & Astuti, 2022). There are also studies that have developed educational media as a
tool for improving students’ social skills (Rahayu et al., 2024; Susanti et al., 2025). Other
studies have identify the importance of social skills in supporting the character and
collaborative development of elementary school students (Ningsih et al., 2025).

However, previous research still reveals limitations. Most studies focus on efforts to
enhance social skills through educational interventions, while research that thoroughly

examines students’ social skills in relation to the characteristics of their school’s social
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environment tends to be limited. In fact, the school’s social and geographical environment
also play a role in influencing students’ patterns of interaction, communication, and social
behaviour. Comparative research on the social skills of elementary school students in rural
and urban areas remains limited, particularly regarding fifth-grade students. While some
studies have compared rural and urban areas—such as a study conducted in Colombia
(Rondén et al., 2024). Research on similar topics in Indonesia remains scarce.

Previous research focusing on social skills in two different regions has yielded varied
findings, necessitating more in-depth and follow-up analysis. This situation highlights a
research gap regarding the analysis of elementary school students’ social skills based on the
context of the school’s location. Thus, this study is crucial to obtain a comprehensive picture
of the social skills of fifth-grade elementary school students in rural and urban areas as a
basis for developing learning strategies and social guidance tailored to the characteristics of
the students’ environment.

The importance of this study is also based on the fact that social skills are one of the
essential competencies in character building and future social readiness. The findings of this
study are expected to contribute theoretically to the development of elementary education
research related to social skills and serve as a practical reference for teachers in planning
instruction enhances students’ social skills. Therefore, this study aims to analyse the social
skills of fifth-grade elementary school students in urban and rural areas of Kebumen and

Purworejo Regencies.

METHOD
Type and Design

The study employed a mixed-methods design with a sequential explanatory approach.
The quantitative approach was conducted first using a survey method, followed by a
qualitative approach through interviews to deepen and explain the quantitative findings
(Mahyoub, 2026). It was a survey since the study aimed to obtain an objective picture of the
social skills of fifth-grade elementary school students. The survey research was descriptive
and comparative since it not only describes the students’ social skills but also compares
social skills among students in rural and urban areas. A qualitative approach in the form of
semi-structured interviews was used as a follow-up method to confirm and deeply explore
the root causes of the differences in social skills identified in the quantitative data.
Data and Data Sources

This study was conducted in Kebumen and Purworejo, Central Java, Indonesia. Several
schools were involved, such as SDN 3 Sidoagung, SDN 5 Sidoagung, SDN 5 Kebumen, SDN
Baledono, and SDN Candingasinan. The samples were 107 students and 4 teachers. The
selection of the samples was based on cluster sampling since the researcher selected the

sample based on specific geographic areas, namely rural and urban areas (Wang, 2024). The
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sample schools from rural areas were SDN 3 Sidoagung, SDN 5 Sidoagung, and SDN
Candingasinan, while SDN 5 Kebumen and SDN Baledono were selected as sample schools
from urban areas. The purposive sampling selected teachers. The qualifications were fifth-
grade teachers who had taught for at least two years at their schools, ensuring they
possessed a deep understanding of students’ characteristics and social skills. There were
four teachers as the interviewee, such as two were from rural schools and the other two
were from urban schools. Additionally, interviews were conducted on the representatives of
students from each region to obtain direct perspectives on their social interaction
experiences.
Data Collection Technique

Research data were collected using questionnaires and interview sheets related to
social skills, designed based on indicators of cooperation, assertiveness, responsibility, and
self-control (Salimi & Fauziah, 2023). The fifth-grade elementary school students in
Kebumen and Purworejo worked on the questionnaires. There were 20 statements in the
questionnaires. Each social skills indicator was represented by five statements. The response
options were based on a 1-4 Likert scale (1 = strongly disagree, 2 = disagree, 3 = agree, and 4
= strongly agree). The following table outlines the social skills questionnaire.

Table 1. Social Skills Questionnaire Framework

No. Aspect Indicator

Able to cooperate with others
. Able to follow others’ instructions
1 Cooperation

Asks for permission before using items that do not belong to
them

Completes tasks well
Able to make friends easily
Demonstrates self-confidence when interacting
2 Assertiveness
Able to initiate conversations
Willing to help
Acts and speaks appropriately
Follows directions and rules
3 Responsibility
Shows concern for friends and the environment
Reports matters accurately
Compromising with others’ opinions
4  Self-control Able to control emotions

Polite in saying no
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The interview instrument is designed as a semi-structured interview guide developed
based on the similar four social skills indicators. The interview guide contains open-ended
questions that explore students’ daily social interactions, experiences in collaborating on
group tasks, willingness to express opinions in class, adherence to rules, and strategies for
managing emotions when facing conflicts. All interviews were recorded using a digital voice
recorder after obtaining participants’ consent, then transcribed verbatim for analysis.

Data Analysis

The data were analysed using two complementary approaches. Quantitative data from
the questionnaire were analysed using descriptive and comparative methods to identify the
social skills of elementary school students in rural and urban areas (Dayeh & Mohammed,
2023; Farsi et al,, 2022). Descriptive analysis described the level of social skills among fifth-
grade elementary school students based on mean scores, percentages, and categories. Social
skills data were classified into several categories—such as very high, high, moderate, and
low—to provide a comprehensive profile of students’ social skills. Comparative analysis was
conducted to compare the levels of social skills among students in different regions, namely
rural and urban areas.

Qualitative data from interview transcripts were analysed using thematic analysis
based on the procedures outlined by Miles et al. (2023) which include three stages: data
condensation, data presentation, and conclusion drawing and verification. Quantitative and
qualitative data were integrated through triangulation to strengthen the validity of the
findings, that the interview results were used to confirm, deepen, and enrich the

interpretation of the questionnaire data.

RESULTS

There were 107 respondents that 58 students were from rural schools and 49 from
urban schools. The distribution of social skills categories based on the region is presented in
Table 2, while a comparison of the average scores per indicator between the two groups is
presented in Table 3.

Table 2. Distribution of Social Skills Categories by Region

Category Rural (n=58) Urban (n=49)
(%) (%)

Low 83,82% 84,58%

Moderate 86% 86,59%

High 87,6% 94,57%

Comparison of Social Skills Between Rural and Urban Students
This difference becomes even clearer when examining the overall distribution of

social skills categories and the percentage of students achieving the high category for each
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indicator. Nevertheless, analysis by indicator reveals striking and complementary
differences between the two regions.

Table 3. Percentage of Students Achieving the High Category by Indicator

Indicator Rural (n=58) Urban (n=49)
Cooperation 3,504 3,383
Assertiveness 3,353 3,783
Responsibility 3,428 3,491
Self-control 3,451 3,436

Table 4 shows that although the overall averages for the two regions are nearly
equal, there are striking differences in the indicators of cooperation and assertiveness. This
suggests that the rural social environment fosters cooperative behaviour and self-contro],
whereas the urban environment encourages individual assertiveness. These findings are
further explored through interviews, which confirmed the roots of these differences in
everyday interactions.

The data of questionnaires indicate that rural students, on average, exhibit high
levels of cooperation (3.504), whereas urban students score only 3.383. These figures
suggest that the rural environment is more conducive to the development of cooperative
behaviour. This finding is supported by the interview results.

All interviewed rural students stated that they are accustomed to working together,
not only at school but also at home and community. Activities such as doing homework
together, taking turns cleaning the classroom, and playing in the rice fields or on the
playground naturally foster cooperative habits. He said: “Here, we often do group work at a
friend’s house. If someone doesn’t understand, others will help. So that everyone gets a task;
no one just sits around doing nothing.” (Interview, May 11, 2026).

Teachers in rural areas emphasize that social cohesion among students is incredibly
strong that they rarely work alone and willingly help their peers. She said: “Children in
village have close friendships. They are in habit of working together. When [ assign group
work, the children immediately divide the roles among themselves without needing too
much detailed guidance.”

The opposite is true in urban areas. Students in city often work on assignments
individually even when in a group setting. The collaboration process is more transactional
and mechanical. The teacher said: “The group is just for dividing up the questions. Then, we
meet again later to combine the answers. So that, we rarely discuss things together. Since we
already have a WhatsApp group, everyone just sends their answers and one person compiles
them.”

The survey revealed the sharpest difference in the assertiveness indicator. Urban

students scored higher in assertiveness with an average of 3.783, while rural students scored
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only 3.353 (a difference of 0.43). 94.57% of urban students met the high category for
assertiveness, compared to only 83.82% in rural areas. This data indicated that the urban
environment was more conducive to encourage students to deliver their opinions and
initiate interactions.

Interview results confirmed these differences. The school environment in urban
areas was far more competitive and accustoms students to speaking in public. Student said:
“In class, the teacher often gets us to give presentations in front of the class. At first, I was
shy, but eventually I got used to it. A lot of my classmates raised their hands too, so I gained
the courage to do it as well”. Teachers in urban areas also emphasize the importance of
habituation programs that build students’ self-confidence. She said: “We have a program
where students take turns telling stories in front of the class, which helps them gradually get
used to it and become more confident.”

In contrast, rural students tend to be passive and need extra encouragement to voice
their opinions. He said: “I'm afraid of making a mistake, Ma’am. People might laugh at me. It's
better to just stay quiet even if | know the answer”. Teachers in rural areas confirm that only
a few students are active without being called on. Teacher said: “Students tend to be shy.
During discussions, it's always the same persons who speak. Most of them are passive. They
have to be prompted constantly. But actually, they have ideas; they just don’t dare to share
them.”

Regarding the responsibility indicator, the survey showed nearly identical averages
between rural (3.428) and urban (3.491) students. The percentage of students falling into
this category was also relatively balanced, at 85.7% in rural areas and 87.275% in urban
areas. This indicates that responsibility is a shared strength among students in both regions.

The interviews did not reveal significant differences in this aspect. Both rural and
urban teachers emphasized that students were accustomed to obey school rules and
complete assignment. There were no specific quotes indicating a disparity, so the survey
findings showing parity on this indicator can be accepted without further in-depth
explanation.

The average self-control score for rural students (3.451) was slightly higher than
that of urban students (3.436), with a difference of 0.015. 86.28% of rural students met the
high category for self-control, compared to 85.9% in urban areas. Although the difference is
not as significant as for cooperation and assertiveness, this data still indicates a tendency
that rural students are better able to manage their emotions and compromise. Rural students
tend to be calmer when facing differences of opinion and prefer to avoid conflict. Rural
students said: “If a friend gets angry, I just stay quiet. They’ll calm down on their own
eventually, rather than fighting.”

Teachers in rural areas observe that conflicts rarely occur because the value of

harmony is highly cherished. One of the teachers said, “Here, when there’s a problem, it’s
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usually resolved amicably. The children are taught not to resort to physical violence. Thank
God, serious fights are rare”. Meanwhile, urban students are more expressive, and some
admit they find it hard to control their emotions. She said: “Sometimes I get really frustrated
when someone disagrees with me. After all, my opinion is the right one. But oh well, once I'm
home, I'll have forgotten all about it.”

A comparison between rural and urban areas shows that although the average total
social skills of both groups are relatively equal, there are complementary differences in their
profiles. Rural students excel in cooperation (average 3.504) and self-control (average 3.451;
86.28% in the high category), while urban students excel in assertiveness (average 3.783;
94.57% in the high category). Responsibility indicators are relatively balanced in both
regions, with over 85% of students achieving the high category, indicating that this value is
well-established across all schools. Interview results confirm that the strengths in
cooperation and self-control in rural areas stem from a culture of mutual aid and social
harmony, while the high levels of assertiveness in urban areas are driven by a competitive
learning environment and public speaking programs. These differences do not indicate an
absolute gap but rather form distinct profiles of social skills tailored to the context of each

environment.

DISCUSSIONS

The average total social skills scores for the two groups were relatively comparable;
however, an analysis by indicator revealed complementary differences that reflect the social
context of each region. Rural students excelled in cooperation (mean 3.504) and self-control
(mean 3.451; 86.28% in the high category), while urban students significantly excelled in
assertiveness (mean 3.783; 94.57% in the high category). Meanwhile, the responsibility
indicator showed striking parity between the two groups, with over 85% of students
achieving the high category in both regions. These findings cannot be separated from
fundamental differences in social structure, culture, and parenting practices between rural
and urban communities in Indonesia.

The sociocultural advantage of rural students in cooperation can be explained by the
strong value of collectivism, particularly the deeply rooted tradition of gotong royong
(mutual cooperation). Humaedi et al. (2025) examined in their study how the values of
gotong royong continue to be revitalized through village fund policies, affirming that
collective cooperation remains the primary social mechanism in rural communities.
Practices such as building village infrastructure and cleaning public spaces together are
tangible manifestations of gotong royong that strengthen solidarity and collective
responsibility. Local wisdom in educational practice has been shown to concretely shape
students’ social skills. The values of mutual cooperation, deliberation, and harmony serve as

cultural tools that strengthen empathy, social responsibility, and prosocial communication
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among students. Teachers play a crucial role in helping students internalize these values
through contextual pedagogical strategies.

Furthermore, Aritenang (2021) emphasizes that villages in Indonesia possess strong
social and cultural capital, such as the practice of mutual cooperation and a sense of
community, which form the foundation of character education for rural children. Interview
findings in this study confirm that rural students are naturally accustomed to working
together, not only at school through collaborative homework assignments and rotating
classroom cleaning duties, but also during play activities. Teachers also highlight the high
level of social cohesion among students, which means they rarely work alone (Schiefer & Van
Der Noll, 2021). The rural environment, characterized by strong communal bonds
(Gemeinschaft) fosters a collective identity that is more prominent than individual identity,
so that cooperation becomes a natural response in daily social interactions (Lu & Wang,
2025).

Empirical support from cross-cultural studies reinforces these findings. In their
research Stengelin et al. (2022) find that children growing up in rural communities have
different social motivations for collaborating with peers compared to urban children, with
culture significantly shaping collaboration preferences from an early age. More specifically, a
cross-cultural study of social-emotional networks by Ning et al. (2025) involving over 13,000
children and adolescents in Suzhou (China) and Houston (United States) shows that empathy
plays a more central role in the social skills of children in Suzhou, reflecting collectivist
values, while sociability is more central in Houston, reflecting individualistic values. These
findings confirm that a collectivist cultural orientation in rural areas provides a solid
foundation for the development of cooperative skills.

Regarding the self-control indicator, rural students showed a slightly higher average
(3.451) compared to urban students (3.436), with 86.28% of rural students achieving the
high category. Interview results confirmed that rural students tended to be calmer when
facing differences of opinion and choose conflict-avoidance strategies to maintain social
harmony. Teachers’ observations in rural areas also indicated a low incidence of serious
conflict since the value of harmony was highly cherished within the community. This is
consistent with findings that rural communities in Indonesia have better capability to
preserve traditional values, including social harmony, compared to urban communities,
which are experiencing an erosion of values due to globalization and parents’ busy
schedules. A psychosocial explanation for this phenomenon is supported by the study by
Paricio et al. (2020) which find that adolescents in rural contexts exhibit higher group
identification at school compared to in urban counterparts, and that context (rural vs. urban)
acts as a moderator in the relationship between group identification and positive

developmental variables, including assertiveness and empathy. These stronger social bonds
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in rural areas reinforce students’ capacity to manage emotions to maintain the integrity of
group relationships (Moloi et al., 2024).

The sharpest difference between the two groups was found in the assertiveness
indicator. Urban students achieved an average of 3.783, compared to 3.353 for rural
students, with a difference of 0.43. 94.57% of urban students achieved the high category on
this indicator, indicating that the urban environment significantly encourages to express
opinions, initiate interactions, and present oneself in public. The greater assertiveness of
urban students can be explained by the characteristics of the urban environment, which is
more competitive and oriented toward individual achievement. Interview results reveal that
the school culture in urban areas systematically accustoms students to speak up through
presentations and class discussions. Habit-forming programs such as “taking turns telling
stories in front of the class,” when implemented consistently, build students’ confidence in
delivering their opinions. In contrast, rural students tend to be passive and rarely actively
voice their opinions due to concerns about social judgment from peers, as revealed in this
interview excerpt: “I'm afraid of getting it wrong, Ma’am. People might laugh at me. It’s better
to just stay quiet even if | know the answer."

This finding aligns with Fauzi et al. (2025) show that urban children’s social skills fell
into the “fairly good” category with an average score of 3.25 or 81.21% found in 507
elementary school students in the urban area of Bandung, indicating that exposure to a
dynamic, competition-oriented environment contributes to the formation of a distinctive
social profile. Interestingly, a cross-national study by Garcia-Guillén et al. (2025) involving
807 physical education students in Spain found that rural students outperformed their urban
peers in several psychosocial dimensions. These contrasting findings underscore that the
influence of rural-urban contexts on social skills is not universal, but rather highly
dependent on the cultural configurations and educational systems of each region.

These differences can be explained by the contrast between collectivist and
individualist value orientations. As emphasized in the cross-cultural psychology literature,
upbringing in collectivist cultures prioritizes social harmony and group needs, whereas
upbringing in individualist cultures prioritizes independence and personal development
(Yim, 2022). Urban communities, characterized by looser social ties, encourage the
development of personal competencies, including the courage to voice opinions, while rural
communities, which emphasize group harmony, often hinder individual expression deemed
potentially disruptive to social balance.

Responsibility indicators show striking parity between the two groups. The average
responsibility score for rural students (3.428) is nearly identical to that of urban students
(3.491), with over 85% of students in both regions falling into the high category. These
findings suggest that responsibility is a shared strength that is well-established across all

environmental contexts. The conducted interviews did not reveal any substantial differences
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in this regard; both rural and urban teachers consistently emphasized that students were
accustomed to obey school rules and complete assignment. This consistency is most likely
due to the existence of national character education standards that are uniformly applied in
Indonesian schools through the Character Education Strengthening Program. This program
encompasses core values such as religiosity, nationalism, independence, mutual cooperation,
and integrity, which are implemented across all regions regardless of urban-rural context
(Mevsimler, 2021). The lack of interview quotes specifically highlighting disparities on this
indicator, actually reinforces the interpretation that responsibility is a character trait
developed through universal mechanisms within the school environment. The instillation of
the value of responsibility through academic routines, such as completing assignments and
adhering to rules, occurs equally in both rural and urban contexts, resulting in a uniform
profile between rural and urban students (Baehaqi & Murdiono, 2020).

The findings of this study have significant practical implications for the holistic
development of students’ social skills. For schools in rural areas, intervention programs are
needed that systematically encourage students to express their opinions and develop
assertive communication skills without compromising the values of mutual cooperation that
have long been a key strength. Programs such as “taking turns telling stories in front of the
class,” which have been successfully implemented in urban areas, can be adapted to rural
contexts with an emphasis on creating a psychologically safe environment, so that students
do not feel threatened by social judgment. For urban schools, efforts are needed to
strengthen cooperation and empathy skills through project-based collaborative learning and
community social activities that foster awareness of the significance of social solidarity in an
environment that tends toward individualism. Garcia-Mieres et al. (2025) suggest that digital
technology can be utilized as a bridge to introduce and preserve local culture; packaging
values such as mutual aid in the form of cultural videos and documentation of traditions has
proven to make students more engaged and better to understand the character values. The
differences in social skills profiles between these two regions also underscore the
significance of educational policies that are responsive to local contexts. A “one-size-fits-all”
approach to character education will not be effective since there are significant differences in

developmental needs between rural and urban areas.

CONCLUSION

Based on the research findings, it concludes that the social skills profiles of the two
groups are complementary, with each group demonstrating strengths in different indicators.
Rural students excel in cooperation, with an average score of 3.504 compared to 3.383 for
urban students, as well as in self-control, with an average of 3.451 (86.28% in the high
category) compared to 3.436 (85.9% in the high category), rooted in a culture of mutual

cooperation and social harmony. Conversely, urban students significantly outperformed

Jurnal Ilmiah Pendidikan Dasar Vol. X111, No. 2, July, 2026, Page. 518-537

530


https://creativecommons.org/licenses/by-nc-sa/4.0/
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://creativecommons.org/licenses/by-nc-sa/4.0/

Attribution-NonCommercial-ShareAlike. Some rights reserved

their rural counterparts in assertiveness, with an average of 3.783 and 94.57% reaching the
high category, compared to only 3.353 (83.82% in the high category) for rural students,
driven by a competitive learning environment and public speaking programs. Meanwhile, the
responsibility indicator showed parity, with an average of 3.428 in rural areas and 3.491 in
urban areas, and over 85% of students in both regions achieving the high category,
indicating that this value has been uniformly instilled through national character education
standards. The implications of these findings underscore the need for context-specific
educational strategies: rural schools need to develop programs that systematically cultivate
the courage to express opinions in order to bridge the assertiveness gap without sacrificing
strengths in cooperation and self-control, while urban schools need to strengthen
cooperation and empathy skills through collaborative learning to counteract individualistic
tendencies; thus, future character education policies must be responsive to the unique
contexts of rural and urban areas to optimize the holistic development of students’ social

skills.
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