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ABSTRACT

In Ecuador, the new requlations of the government demand university
undergraduate students reach B2 level before reaching 60% of the total
number of credits to continue with their majors (Reglamento de Régimen
Académico, 2015). The current study intends to analyze the effect of virtual
classrooms in the listening skill of Al (CEFR) students as a way to
enhance the learning of a foreign language by the use of the MOODLE
platform of the university. The study consisted of one entire class of 28
participants. In the end, the Cohen coefficient was calculated (-1,25), a
multiple linear regression R2 0.548 was also calculated showing that the
use of virtual classes is a good tool when teaching a foreign language.
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I. INTRODUCTION
English is an international language. It is the language used in

academia (Alastrue, 2015). Currently, English is spoken in many countries
around the world. According to Alastrue, 300 million people use it as second
language and is the official language in more than 60 countries. Governments
in the world emphasize the importance of learning this language. Ecuador is
not the exception. Along with the undergraduate studies, students at
Ecuadorian universities have to reach the B2 level according to the Common
European Framework (CEFR) (Régimen Académico, 2016). In this quest,
universities struggle to try to find the best ways to lead their students
accomplish such goal.

Given this importance in helping students achieve the B2 level, the
government support any strategy or planning that can help students improve

their level of English is more than welcome. The process of learning a language



Edulite

Journal of English Education, Literature, and Culture Volume 3, Number 1, February 2018

involves four skills: listening, speaking, reading and writing. Listening is one of
the four skills that make up the process of language learning (Pourhosein &
Banoun, 2016). There are many reasons for this. First of all, motivation,
students always want to understand what native speakers are saying
(Vandergrift, 2007). Second, input, listening helps in the acquisition of a
language and in its development (Rost, 1994; Hamouda, 2013). Third,
proficiency, listening is closely related to proficiency in speaking (Rost, 2002).

Given the positive benefits that the listening skill brings to class, this
study pretended to shed light on the impact that the MOODLE platform has in
the development of the listening skill in an A1 EFL class in Cuenca-Ecuador.
This study took place in Cuenca, a town located in the highland region of
Ecuador in South America. Cuenca is an intercultural place where 80% of its
population consider themselves as mestizos (people of mixed racial or ethnic
ancestors). Spanish is the official language.

At wuniversity where this study was designed and accomplished,
students take five English hours of class per week to get to the B2 level
according to the Common European Framework (CEFR). It is up to students to
take an English placement test at the beginning of their studies to put them in
the right group in accordance with the CEFR level.

The English curriculum, however, is subject to a deep analysis to
further studies in order to fulfill the requirements of the law. Therefore, the
participants of the study belonged to the last group of students taking English
under the structure of three levels: level 1 with an exit level of A2-, level 2 with
an exit level of A2 and level 3 with an exit level of A2+. The students who
participated in the present study were in their first English level.

As for their socio-economic background, 100% were mestizos coming
from urban and rural areas. The course lasted 80 hours. Students belong to
two majors at the Faculty of Philosophy in the university: Early Education and
Basic Education.

Typically, they had not had the opportunity to travel abroad to learn a
foreign language nor had they received long English instruction in their high
school or private educational institutions. Only one participant had lived in an

English speaking country when she was a child.
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As this is the last program run for A2+, the authorities decided to
design the program under a blended format. Therefore, the project consisted of
3 hours of face-to-face classes and 3 hours of autonomous work. That is, work
done at home or elsewhere, but not in class time. The decision was made upon
the reality that many students live nowadays. Research has shown that the
current university student, contrary to the old one, works full time, and
attends more night courses (Munro, 2011). Therefore, the university felt that
instead of having students fail because of missing many hours of class, they
should be given the opportunity to work at home and at their own pace,
specifically by a blended style of class.

The word ‘blended’ means that a student learns both from face-to-face
and technology based classes. In a world where digital literacy is necessary,
creating a virtual learning environment (VLE) can be a challenge for teachers,
as they need to be aware of all the accessible devices to students and think
about the objectives they have to achieve in a Virtual learning environment.
There is a belief in English teachers that nothing can be learned without the

help of a teacher.

However, in a demanding world where information can be reached at
one single click of a finger, the time given to students for on-campus learning
needs to be strictly designed so as to have students foster the skills which are
absolutely important in face-to-face classes as current students need the
opportunity to work and study at the same time. So, if there is no time to see
students to encourage the learning process, how can a teacher enhance
learning? Thus, the purpose of this study was to check the effect that blended

classes have on the listening skill in an EFL class.

The study consisted on designing a virtual class with online
components based on the DADDIE model. Eight units were included in the
MOODLE platform of the university. These units were designed taken into
consideration the prescribed book: Interchange 1A (Richards, Hull & Proctor,
2013). Students were assigned 3 hours of face-to-face classes, with a total of
180 hours in the academic period of March-July. Work on the platform had a

design of 3 hours additional to the face-to-face classes. The researchers
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worked with 29 students in total. Unfortunately, the university where the
study took place changed the curriculum of English, and all majors were re-
structured depending on the demands of the LOEI (Ley Organica de Educacion
Superior, as per its Spanish acronyms), which is the institution in charge of
regulating careers of all universities in Ecuador. As it is the only class working
with this new type of design, the researchers worked with one whole group.
The process lasted a total of 16 weeks during the academic period of March-

August, 2017.

At present, educators seek to encourage communicative competence in
local and foreign languages (Yang, Chuang, Li & Tseng, 2013). These authors
consider that given the importance of English language skills in the 21st
century all efforts put in enhancing its learning are worth trying. As listening
represents an input skill that helps “awaken awareness of the language”
(Renukadevi, 2014). Therefore, learning to listen in a foreign language,

improves the ability to acquire the language.

According to a study by Yu & Wang (cited by Yang, 2013), student-
based teaching is a key to acquiring listening and speaking skills in the
English language. Other study carried out by Yuin, Huang & Shadiev (2014)
deals with the design of learning activities based on a Cellular Learning
System for the development of listening and speaking skills in English as a
Foreign Language (EFL). The study explored students' perceptions about
learning activities and systems while using cell phones. Additionally, practices

related to student language proficiency were analyzed.

Students were found to have positive perceptions about this type of
learning; therefore, they felt motivated to practice English skills using the cell
phone system. The results showed that the abilities of speaking and listening
using cellular devices had correlation with their English levels. For example,
students who carefully selected their peers did better than others who did not.
Additionally, it was found that the better the students were in English

language learning, the fewer peers they chose.
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Guangying (2014) relates to the blended learning approach to teaching
English as a foreign language in China. The author of this study investigated
the effectiveness of the Blended approach for the improvement of students'
listening and speaking skills. The results of the research indicated that
listening and speaking skills improved. Compared to the traditional teaching
method, the blended learning approach was effective in promoting teacher and

student initiative and encouraging student autonomy.

Similarly, in a study by Wise, Speer, Marbouti & Hsiao (2011) mention
that it is important to note that online listening differs in different specific
forms of listening in in-person conversations. Generally, in online discussions
students have active control over feedback as well as when and for how long to
do so. Comments are not necessarily received in the order they were made and
students decide to focus their attention on a specific part of the discussion
instead of listening to all parties indiscriminately. There are also opportunities
not available in person-to-person situations such as taking time to reflect
before responding and revisiting comments from the earlier parts of the

conversation (Speer, Marbouti & Hsiao, 2011).

Smith and Ragan (1995) made the design called ADDIE, which was
used for the present study, with the variation of a D at the beginning, which

stands for definition of the expected learning outcomes.

The pedagogy of blended classrooms advocates to a constructivist
approach (Attwell & Hughes, 2010). Therefore, the core of a blended class is
to move away from the teacher-directed instruction, which mainly represents
behaviorism. Therefore, students will construct their own knowledge in
interaction with a community, known as communities of practice. Wenger
(1998) considers that the communities of practice are a good way to learn
because human beings pursuit social relations. This author considers that a
community of practice is a group of people that are engage in the pursuit of

something, which in this case is learning English through a virtual class.
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II. DISCUSSION

To assure the research ethical practice, all the participants signed a
consent form, which was written in Spanish. The consent form guaranteed
that the research would not harm or affect the participants in their grades for

being part of the study.

The intervention process lasted a total of 16 weeks. Throughout this time,
students received classes with a platform. The format of the class was the
following: 3hours of face-to-face classes a week and 3 hours of online
components. The prescribed book used was Interchange 1A, from which some
listening passages were uploaded in the platform after asking for the
corresponding permission. Students first took the placement test, after they
took the pre-test and immediately registered in the virtual class of the
university. There were 8 units in total. Each unit was designed with listening
practice only. There were videos included in it. All the listening exercises were
designed in the same platform, so that students would not need printings. The
material used was authentic. It included videos, listening exercises from the
prescribed book, multiple choice exercises to check students ‘understanding,
songs and many other listening exercises. All the tests used in this research
were piloted before being administered to the experimental. The Cambridge
Placemen Test (CEPT) was used to check the students™ level of English. The

licenses were bought to Cambridge directly. The test has an online format.

The pre-test was taken from the book Passages. Only the listening part of the
test was used. The test was piloted with a group of students different from the
intervened one. The post-test was the same as the pre-test. The post-test was
applied 5 months after the pre-test. In this way, it is disregarded problems
with memorization. The sample consisted of 28 students from the school of
Early Education, which belongs to the Faculty of Philosophy in a private

university in Azuay.

The participants were between 18 and 23 years of age, the average age
was 20 years (s.d. 1,5). All students had similar levels of English proficiency,

as well as previous experiences and similar learning processes. To establish
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that the students had a similar level of English, the Cambridge English
Placement Test (CEPT) were given. The results of the placement test were:

Table 1. The results of CEPT

CEPT level N %
-Al 5 17,9

Al 16 57,1
A2 6 21,4

B1 1 3,6
Total 28 100,0

The results show that most students were in the Al level. This helped

the researchers organize the platform with material belonging to the A2- level.

Intervention.

The evaluation of the listening skill before and after the intervention
was done by means of a test taken from the Cambridge book Passages. The
instrument consisted of 4 listening parts. Each section evaluated the listening
skill through a multiple-choice question. The evaluation was measured with a
score of O to 20 points.

Ho= The listening skill in A1 (CEFR) EFL students does not improve through a
vistual leaning environment: MOODLE.

Hi= The listening skill in A1 (CEFR) EFL students improves through a virtual
learning environment: MOODLE.

To analyze the results, the researchers used the SPSS software and the
statistics analysis of Shapiro-Wilk. It was determined that the difference
between the pre-test and the post-test was normally distributed (Shapiro-Wilk
test 0.9661, 28 gl, p 0.377). Therefore, the researchers used the student's t-
test statistic for repeated samples. In order to know the statistical strength of
the results, an effect size analysis (Cohen, 1992) of the differences between the
means before and after the intervention on the standard deviation was

performed.
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In addition to comparing the pre and post intervention situation, a
multivariate linear regression was generated, taking as a dependent variable
the post-evaluation and as the independent variable the pre-test and the
results of CEPT.

The level of statistical significance established to accept or reject the
hypothesis that students have significantly improved. The alpha result was
0.05.

Findings

On average, the students obtained a level of 6.6 points (s.d 3.25) in the
listening skill before the intervention process. Although this value is far from
the maximum value of the test, which was 20, in the course of the intervention
it increased by 1.32 (s.d 2.16) points to finally reach a level with an average

value of 7.93 points (SD 2.93).

Table 2. Difference between the pre and post-tests

Evaluation Pre-test Post-test Difference t= gl P
value

Mean 6,61 7,93 1,32

Standard Dev. 3,25 2,93 2,16 ) 27 0,003

Standard Error 0,61 0,55 0,41 %235

1. ad Cohen -1.25, effect size 0.53

The differences between the pre-test and the post-test are shown. They
reveal a different behavior in the students listening test before and after the

intervention.
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Figure 1. The result of multiple linear regression

In addition, a multiple linear regression (R2 0.548, F 17.358, 2gl, p

value 0.000) was generated to show if the level of English students by using

the CEPT, together with the pre-test, influences the listening results without

being able to verify this assumption. In fact, only the pre-test was considered

as a predictive variable of the post-test (p<0.05). In this analysis, the CEPT

would not change the increase obtained after the intervention process

(p=0.05). In other words, all students improved, or at least maintained their

listening skill, regardless their level on English. The results show that all

participants had the opportunity to benefit from their listening level thanks to

the intervention.

Table 3. The result of Pretest

Non-

standardized Standarized

coefficient coefficient

Error

B estandar Beta t Sig.
(Constant) 3,311 0,875 3,783 0,001
Pre-test 0,649 0,139 0,719 4,661 0,000
CEPT 0,299 0,613 0,075 0,488 0,630

Note: Dependent Variable: Post-test
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The analysis of the instrumentation used in the study allowed the
researchers to consider that this study can be repeated in other places.
However, it would be inaccurate to say that it can be a hundred per cent
reliable due to certain limitations such as the number of the participants and
their background. The university where the study took place is a private
university in Ecuador. Consequently, the researchers suggest applying the
intervention to participants who study in a public university for results that

are more generalizable.

III. CONCLUSION

The results of the statistical analysis showed that direct training on the
listening skill by means of the MOODLE platform had a positive effect on the
students” listening skill. There is a close relationship between training on
listening skill by means of the MOODLE platform of the university and the
student’s listening skill.

This finding concurs with the literature review about blended
classrooms and communities of practice. Given the positive results, the
researchers believe that the wuse of virtual classes enhances listening
comprehension problems most of the EFL students face in class time in
Ecuador. Besides, the use of the platform enhanced the responsibility of
students, as they had to work by themselves in the platform. Most students
accomplished their tasks on time and the two who did not do it, approached

the teacher with an explanation on it.
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