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Abstract
We are now living in the 21st century, in which the trend of curriculum demands teachers to play their role as the agents of changes.  The 21st century skills require strong attention to curriculum, teacher professionalism, and assessment (Rotherham & Willingham, 2009). The role of teacher Education is then very important in preparing  pre-service teachers to have good teaching skills. Portfolio, in this study, was designed as an authentic assessment which gives things to learn to the pre-service teachers. This study was carried out to describe the implementation of portfolio assessment in Micro Teaching Class in support of Multi-layered Peer Coaching (MPC). This is a case study with 22 pre-service teachers and one teacher educator as data sources. The data were collected through observation. It reveals that the artifacts of portfolio are dominated by collaboration-based products. This portfolio may be developed to accommodate alternative assessment in Micro Teaching Class.
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Introduction
Building teacher capacity and professional culture is demanded to improve and sustain professional practices. In some schools, the former is still hard to obtain. The later is even harder in those schools. This is due to the insensitivity of the teachers to some challenges which require the movement of their educational practices. Low quality of input, minimal resources and other supports, unsupportive socio-cultural background of students do not even stimulate them to strive to improve their professionalism. They may also be tired of making efforts to the learning improvement or they do not know what to do with all those problems.  
Being a teacher is being a professional educator. Indonesian Law Number 20/2003 on National Education System states that educator is a professional with some duties such as planning and implementing learning process, evaluating learning outcomes, guiding and training students, and conducting research and community service, primarily for educators in higher education. Those duties seem simple to spell but difficult to meet. The explicit statement requiring teachers to be professional suggests teachers’ commitment to their tasks, consistency in their professional development.
Pre-service EFL teachers are expected to be professional teachers in their time. Through a range of activities, i.e. planning, implementing, assessing and evaluating an English lesson in Micro Teaching class, they are expected to be familiar with and skillful at their duties as teachers which ends up with being professional in their field. To reach the objective, the class needs to maximize the pre-service EFL teachers’ active participation in class to engage in the planning, implementing, assessing and evaluating activities through reflective practices and peer learning.
Portfolio assessment appears to be an alternative assessment, which may support the pre-service teachers’ engagement in Micro Teaching class. Its focus on selected document as the source of data of the pre-service teachers’ teaching performance makes them consistent to complete the document. Portfolio assessment is a systematic collection of students’ work that is analyzed to show progress over time regard to instructional objective (Valencia & Calfee, 1991). It is one of the most popular forms of alternative assessment, which includes performance assessment, portfolios, and student self-assessment. 
Portfolio assessment has strong power of self-evaluation for students and feedbacks for teachers (Bryant & Timmins, 2002) . Anderson et al. (2001: 258) assert educators  not to forget the usefulness of portfolios and other performance assessments. A portfolio is a purposeful collection of the students’ work that demonstrates to students and others their efforts, progress, and achievements in given areas. Portfolios include essays, compositions, reading logs, drawings,  poetry, book reports, art video or audiotape recordings of a student’s oral production, journals, teacher or student comments on progress made by students. Guidelines for using portfolios in a classroom are very much like the guidelines offered for journal writing. 
Portfolios offer an innovative framework for assessment (Johns & Van Leirsburg, 1992). It is due to the following essentials: it includes recording and the description of learners’ learning experience in their own words. This description represents  the learners’ reflection, which is in fact the heart of the portfolio itself. A portfolio will only become a logbook if it is produced without reflection (Joshi, M.K., Gupta, P. & Singh, 2015).
Studies on portfolio implementation have been conducted. Matra & Rukmini (2017)  implemented e-portfolio in micro teaching class to sight its effect on the student teachers’ teaching and reflective skills in the perspective of student teachers. Shaw, (2017) described video recorded teaching activity of teacher candidates as portfolio in the micro teaching class of Central Washington University, which prepared the candidates to teach with accomplished skills, Efendi, Z., Usman, B. and Muslem (2017) proved the significant improvement of students’ writing skills and their responses after portfolio assessment was implemented.
Portfolio in the frame of Multi-layered Peer Coaching (MPC) is uniquely implemented, since it is dominated by collaborative work. Encompassing such activities as pair-individual plan, experimentation, and reflection, (MPC) provides opportunity to the pre-service teachers to complete their reflective educational work in pairs before individual practices were done. MPC may equip the EFL teachers with pedagogical knowledge and content knowledge, which supported an effective EFL learning.
The combined implementation of MPC and portfolio assessment also signs the difference between this research and the previous researches on the implementation of coaching. Among all of them are responsibility model as a model of coaching that acknowledges the learner’s prior knowledge and experience (Collet, 2015), the examination of the dialogic competence of 5 Korean primary school English teachers in online peer coaching (Butler & Yeum, 2016), the use of fictional characters to develop coaching practice  (Eastman, 2016), the implementation coachee-centred coaching to promote teachers’ pedagogical competence (Tarwiyah, et al., 2018), study on the six “P” to overcome the challenges that inclusion coaches had with teachers as they transition into an inclusive service delivery model (Gallagher & Bennett, 2018). 
Coaching exposes intensive enlightenment on the subject of professional dialogue. Portfolio assessment depicts the pre-service teachers’ competence and performance on the subject. This study put both of them together in the description of the implementation of portfolio assessment in Micro Teaching in the frame of Multi-layered Peer Coaching. 

METHOD
	This study is a case study. Case study is a study focusing on a contemporary  phenomenon which does not need the control from the researcher  (Yin, 2003). The researcher explored the phenomenon of portfolio assessment and Multi-layered Peer Coaching in a Micro Teaching class. The research participants were 1 teacher educator and 22 pre-service EFL teachers. 
Data were collected through observation and documentation. The observation was done within 14 meeting class. The documents accessed were samples of students’ portfolio. The data were analyzed using 5 steps of interactive model of analysis, i.e. (1) collecting data; (2) classifying data; (3) reducing data; (4) displaying data, and; (5) drawing concluding or verifying (Miles, M. B. & Huberman, 1994).

RESULTS AND DISCUSSION
The implementation of portfolio assessment within MPC was staged into 3, i.e. (1) pre-course, (2) main course, and (3) post course. 

Pre-Course
In the pre-course, after being enlightened with the concepts of portfolio as a part of authentic assessments the participants were required to complete questionnaire assessing their self-preparedness before joining the class. They were, then, asked to write their learning targets within one semester. All participants were free to set their goal of learning and their strategic plans to reach the goals. In addition, the pre-service teachers were also assigned to write CV. By the end of the semester, the participants compared the progress of their experience covered in the first with the second CV, the progress of their preparedness after completing the second questionnaire, and checked the achievement of the learning targets. To sump up, in the pre-course 3 artifacts were completed, i.e. (1) first self-preparedness questionnaire, (2) targets of learning, and (3) first CV. The artifacts were prepared individually. Below is the sample of learning targets:
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Figure 1. Sample of  Learning Target 

The formulation is too practical, compared with the indicators of teacher’s pedagogical competence as mentioned in the addendum of Indonesian Ministerial Decree Number 16 Year 2007 on teachers’ qualification and academic competence. The document mention the indicators of pedagogic competence as follow: 
1. Mastering the physical, moral, social, cultural, emotional, and intellectual characteristics of learners.
2. Mastering the theories and principles of educating learning.
3. Developing the curriculum of the managed subject.
4. Administering educating learning.
5. Implementing information and communication technology in learning.
6. Facilitating the development and the actualization of learners’ potential.
7. Communicating effectively, emphatically, and politely with learners.
8. Employing the assessment and evaluation of process and product of learning.
9. Using assessment and evaluation for learning purposes.
10. Doing reflective actions to enhance the quality of learning.
If it is seen closely, it results in the description showing how each target is related to the indicators.

	Learning Target vs. Indicators of Teachers’ Competence
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= Indicators 1-6
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= Indicators 1-6
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= Indicators 1-5
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= indicators 7
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= indicators 2, 5


  
Figure 3 Learning Targets 

Indicators 8-10 are left uncovered. The analysis shows us how teacher educator should comment on the portfolio. She should have reminded the pre-service teacher the critical areas of pedagogic competence which are not covered in her targets of learning so that comprehensive targets were set.

Main Course
Six portfolios were accomplished in the main course, i.e. observation of the demonstration of eight basic skills in teaching and teaching methods, correction of lesson plan, reflection of teaching demonstration, lesson learnt 1, and lesson learnt 2.

Observation of the Demonstration of Eight Basic Skills in Teaching and Teaching Method 

Twenty two participants were divided into 11 pairs.  They were given hands out containing some keys to demonstrate each of the 8 basic skills in teaching and teaching methods. 8 pairs demonstrate 8 skills and 3 pairs demonstrated 3 methods, i.e. Problem-Based, Project-Based, and inqiry learning. After presentation and demonstration, the whole class discussion was carried out in the form of ‘teacher’s time out activity’. The sample of portfolio is presented in figure 3.
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Figure 3. Observation Sheet of Teaching Method Demonstration

The documents show keys of the implementation of problem-based and inquiry learnings. Nevertheless, the sentences used by the student to note the observation report, to some extents is confusing. ‘A project’ in [image: ] in the first note of inquiry learning means ‘a problem’. ‘Some questions’,  in [image: ] refers to stimulating questions. The terms used by the pre-service teachers in completing the notes suggests that their pedagogical literacy still needs to be improved.
Through the completion of checklist, it is expected that the pre-service teachers are aware of the implementation of each demonstrated model. The completion of the notes, besides checklist trains them to work with responsibility, sharpen their pedagogical analysis and awareness.

Correction of Lesson Plan
Before demonstrating a pair mini teaching, each lesson plan was corrected by another peer and teacher educator. Pair correction was done for pair teaching, individual correction was conducted for individual teaching. The revised lesson plan was, then, used in the teaching demonstration. The notes of correction from peer and lecturer were given to the owner of the lesson plan for the reference of correcting the lesson plan. After revision was done, the notes of correction from lecturer were put in the owner’s portfolio, as it represented the owners’ work. Meanwhile, the notes of correction from peer were put in the correctors’ portfolio, as it was considered representing the correctors’ accuracy and sensitivity in correcting a lesson plan. The notes of correction were shared in the class in order to be responded by the other participants and the lecturer. 
Teacher is not the only agent of assessment. Assessment may also be done by students through peer-editing group correction (Musarokah, S. & Egar, 2017;Yusuf, Silviyanti, & Tauhidah, 2016), peer assessment (Mubarok, 2017). Peer correction is useful means to involve the whole class in correction practice. If we ask a question to a specified student and the student gives the wrong answer, we should firstly always give chance to the student to self-correct. If this fails, rather than give the correct answer ourselves we may simply ask another student instead. Through peer correction teacher also can check what the rest of the students understand. If it becomes the fact that no one in the class really understands, teacher explores where the problem lies then the appropriate steps are taken to make sure the understanding of everyone.
Below is the sample of students’ portfolio showing how they corrected their peer’s lesson plan.
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Figure 4. Sample of Peer Corrected Lesson Plan
A relative thorough correction had been made by two correctors. Below is the list of corrected and uncorrected components of the part of the lesson plan. CC stands for Core Competence and BC represents Basic Competence of English subject for the seventh grade of Junior High School in Indonesian 2013 Curriculum.

Table 1. Corrected and Uncorrected Components 
	Corrected
	Uncorrected

	Time allocation: s/b 2 x 40
	Using singular for plural noun, i.e. ‘sentence’ in main material

	CC 2: ‘behavior’ s//b ‘attitude’, using noun for attitudes
	CC 2: ‘social’ s/b ‘society’

	‘fabricated’ s/b ‘creating’
	CC 3: ‘related’ s/b ‘related to’

	BC 4.6: indicator 4.6.1: arranging s/b composing
	CC 4: ‘the learned’ s/b ‘the learned materials’, other source s/b ‘other sources’

	BC 4.6: ‘with’ s/b ‘by considering ….’
	Indicator 3.6.1: ‘the definition’ s/b ‘the function’

	BC 4.6: ‘compose’ is more appropriate since BC 4 focuses on skill competence
	BC 4.6: wrong correction, ‘the’ should not be put before ‘language’



Observation of Teaching Demonstration
Revising the pre-service teachers’ understanding of process skills, i.e. planning, implementing, assessing and evaluating a lesson reminds the pre-service teachers to consider every aspect and indicator of the skills in their teaching practice so that being communicative, collaborative, creative, critical  can be reached. 
Ideally, teaching practice is planned, developed, and evaluated collaboratively (McGrane & Lofthouse, 2010: 188). It is due to giving space to the pre-service teachers to peer-learn. That statement implies the importance of peer correction as the form of indirect collaborative plan and development, which was also implemented in this study. 
The effectiveness of peer correction was also proven by Joh (2019). Fifty two Korean college students majoring in TEFL were studied at the beginning and the end of the semester with the purpose of identifying the possible change of their perception after practicing of peer feedback activities. An interview showed  that peer feedback gave meaningful impacts on varied aspects of learning. Students who gained more exposure to peer feedback activities tended to be more favorably appreciate the meaningful impacts, especially on learning achievement. Peer feedback also minimized the difference of learning motivation between the extroverted and the introverted significantly. The results suggested the benefits of peer feedback for any personality type of learners. 
Peer observation was done for mini teaching demonstration. Observation  is an essential activity to sensitize the pre-service teachers with good and bad sides of mini teaching practices. Good observation helped them write comprehensive reflection. Teaching observation gave the pre-service mini teachers opportunity to get meaningful and direct feedback about their teaching performance. They might also be informed the development of resources to help them address the areas for improvement.
Although the participants had been provided detailed indicators of implementing competence which were also used as observation guidelines, their observation reports are far from complete. Figure 4 is an example of observation report showing the sharpness of a pre-service teacher’s observation. 
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Figure 5.  Sample of Observation Report

Although considerably comprehensive, but the report is too concise. It is like a summary written without evidence. Judgement without proof may be seen as claim. A poor observation report does not give clear description about what the class is like.

Reflection of Teaching Demonstration
Reflection is an essential part of professional development. Reflection bears the ideas of what skills still need to be improved and how to improve them in order to be professional. Reflection should cover planning, implementing, assessing-evaluating stages. 
Below is the example of a pre-service teacher’s reflection written after his mini teaching demonstration. The reflection is so simple and does not cover all the three stages.
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Figure 6.  Sample of Teacher Reflection

Reflection is an inseparable part of a mini teaching demonstration. Reflection makes the pre-service teachers aware of their strengths and weaknesses in their teaching. It sensitizes teachers with policies for the coming teaching. “… reflection … will help effective teachers when planning and evaluating their teaching by discussing pedagogical issues in their teaching” (McGrane & Lofthouse, 2010: 188).
When writing a reflection the pre-service teachers forgot to describe briefly their teaching learning process. Ideally, a teaching reflection comprises introduction: giving brief description about teaching learning process, analysis: identifying the strengths and the weaknesses of the teaching, evaluation: formulating plan for the future learning when teaching the same materials in the future. 
Reflection in figure 5 misses introduction and evaluation. Analysis is also partially made since it does not cover all the indicators of implementing and assessing-evaluating competence. Although strengths and weaknesses has been partially identified, the identification is provided without proof. The absence of evidence is something which needs attention. A reminder needs to be given to the writer as the presence of proof also represents the writer’s responsibility for all judgements covered in the reflection.
Boody (2008), as cited in Rerung (2013) mentions four levels of teacher reflection: (1) retrospective analysis reflection (ability to self-access), (2) teacher problem solving process reflection (awareness of how one learns), (3) critical self-reflection (developing continuous self-improvement), and (4) reflection on beliefs about the self, how someone plans, delivers, and evaluates his teaching is tightly influenced by his belief towards himself and others. Most of the pre-service teachers’ reflections fall into the second category. They focused more on their students’ responses, engagement, interest, difficulties than on the investigation of the appropriacy of their instruction, media, method, implementation, etc. Familiarizing with that kind of reflection does not train the pre-service teachers to self-evaluate, improve their weaknesses.
Meanwhile, in his study on the practice of critical reflective teaching in EFL class, Rerung (2013) found three categories of teacher reflection, i.e. (1) Introductory level, in which teachers saw things happened in the classroom as the effective indicators of their teaching progress,  (2) Intermediate level, in which the teachers are conscious with their weaknesses in teaching, aware of the importance of feedback from their students, colleagues, and supervisors for their teaching betterment, (3) Advanced level, in which the teachers were able to identify rooms for improvement in their teaching, tried to learn from their past teaching experiences and came up with useful strategies to teach more effectively. Although they made reflection on their daily teaching, they did not substantially prepare their classes under systematic plan. 

Lesson Learnt 1
Lesson Learnt 1 comprises notes of learning from a teaching practitioner of a school. In the middle of the semester, an EFL teacher of a Senior High School was invited. He shared his teaching experiences at his school. The purpose of inviting the teacher was to expose the preservice teachers with contextual issues dealing with process skills. It was expected that they would be aware of the gap between some teaching concepts and real teaching.
Below is the examples of notes on the lesson learnt from the teaching practitioner.
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Figure 7. Lesson Learnt from Teaching Practitioner

In his presentation, he reviewed the characteristics of learning of 2013 curriculum, the components of lesson plan, and the way to give feedbacks to their peer’s teaching demonstration. Feedback giving needs to cover all stages of learning and aspects of demonstration, i.e. opening, main activities, closing, materials, methods, media, and assessment. As the representation of appreciation, feedback is given by first, highlighting the good sides of the demonstration before critically judge the weaknesses of the teaching.

 

Lesson Learnt 2
Three students of the seventh semester were invited. They had just completed their teaching internship  in Thailand. They shared their teaching experiences in the country, highlighted the differences of learning system they found. The purpose of inviting them was to trigger the pre-service teachers in order to be motivated to build their professionalism through joining some challenging activities as internship abroad, volunteering programs, etc. Picture 4.16 is the example of student’ notes on the matter.
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Figure 8.  Lesson Learnt from Senior

Post Course
After joining a sequence of activities exposing the concepts and demonstrating the skills covering eight basic skills in teaching, teaching methods, process skills, and literacy in EFL class, the participants did the following activities: identifying the achievement of learning targets, identifying their self-preparedness, making second curriculum vitae, doing class reflection. Two samples of portfolio artifacts are provided in figure 8 and 9.

Identifying the Achievement of Learning Targets 
Identifying the achievement of learning targets is a part of reflection. After setting the targets of learning in the beginning of the course, joining the course within one semester, the participants identified the achievement of the targets. Below is the example of the identification.
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Figure 9.  The Achievement of Learning Target

The above identification also represents the pre-service teacher’s reflection. Below are the points of achievement:
1. The lecturer’s and the peers’ feedbacks supported the development of the pre-service teacher’s planning competence. He could plan his mini teaching better, based on his target.
2. The improvement of planning competence was not supported by good preparation. As the result, he could not demonstrate his mini teaching based on his plan.
3. The familiarity of the pre-service teacher with the lecturer’s and the peers’ feedbacks, his positive response to the feedbacks brought the advancement of his confidence in demonstrating mini teaching. Although he still felt some weaknesses in teaching, the micro teaching class had really culturalized lecturer’s and peers’ feedbacks.
4. The pre-service teacher also made some improvement in his teaching skill. It implied the improvement of implementing and assessing-evaluating competences. The achievement above represents the meaningfulness of the class.

Second Curriculum Vitae
Curriculum vitae is a document highlighting someone’s professional and academic history in detail. It is a detailed biographical overview of the owner's education, professional experience, and other information that demonstrates the person's professional qualifications. 
One of the indicators of the improvement of the pre-service teachers’ soft and hard skill is the addition of their experiences in terms of joining organization,  internship, events or competition, passing skill courses, etc. the skills support the success of doing their job as teachers. 
One of the skills demanded in this era is Information and Communication Technology (ICT). In line with industry revolution, 21st century learning also considers the contribution of technology to educational field, there is an education platform called Education 4.0. This platform focuses on learning management which helps students improve their skills through implementing a new technology resulting from the society change (Puncreobutr, cited in Anggraeni, 2018). Consequently, teachers and students must be familiar with new technology. An investigation carried out by (Fitriah, 2018) through interviewing 201 EFL teachers discovered that the teachers were aware of the importance of technology to help them explore their creativity and to encourage learners’ creativity in a way that it helped transfer their creativity. Alberth, Mursalim, Siam, Suardika, & Ino (2018) also argued that social media and its facets open up new conduit for sustainable life-long learning.
The integration of 21st century skills mainly deals with learning ability and innovation comprising critical thinking, problem solving, innovation, creativity, communication, and collaboration (Wang, 2014, cited in Asowayan et al., 2017). Integrating the skills, teachers need to be good at designing and implementing student-centered learning, employing information technology to facilitate learning. Teachers must be prepared for more complex work environment, have good literacy in the use of information and communication technology. Hence, participating actively in learning communities is advisable to tap their competence, “to embrace career-long learning as part of their professional ethics” (Gearhart 2010, cited in Asowayan et al., 2017). The pre-service teachers’ experiences joining events, competition, internship, etc. is a kind of joining learning community. Many lesson learnt makes them knowledgable, skillful, and psychologically mature.
In addition, Learnovation (cited in Hakim, 2018) reminds some skills that have to be considered in the twenty-first century workplace. Such skills are personal skills (initiative, resilience, responsibility, risk-taking and creativity), social skills (teamwork, networking, empathy and compassion) and learning skills (managing, organizing, and metacognitive skills). The skills may be maximally got from their experiences joining positive activities in any supporting community. 
Figure 9 provides a sample of CV 2. Compared with CV 1, CV 2 implies the development of hard and soft skills of the owner (figure 10 &11). 
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Figure 10.  Sample of CV 2

The difference lies on achievements. CV 1 only lists five, whereas CV two lists eleven. Within one semester, six additional achievements are made. The achievements represent the owner’s  soft and hard skills, which support his competences as a pre-service teacher. The comparison is shown in the figures below.
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Figure 11 The Achievement in CV 1         Figure 12 The Achievement in CV 2 

CONCLUSION 
This study presents general overview about portfolio artifacts in EFL Micro Teaching class which implements Multi-layered Peer Coaching (MPC). The assessment is employed in the pre-, main, and post course. Most of the artifacts results in collaboration activities through peer learning, peer teaching, and peer correction, which are parts of MPC.
Some improvements for the betterment of portfolio assessment implementation are needed. The teacher educator’s comments need to be more comprehensive. The process of producing the artifact also needs more control to make sure the preservice teachers work on track and produce accurate portfolio artifacts. 
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