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Abstract

A considerable amount of studies has explored gender differences in reading
attitude and motivation among students in both elementary and secondary
school levels. However, none of them is concerned with English reading
attitude and motivation among santri or students living at Islamic boarding
school in which gender segregation is applied. This study attempts to
investigate santri’s reading attitude and reading motivation based on their
gender. Three hundred and nineteen students at pesantren-based senior
high schools in Yogyakarta Special Region province participated in the study
by completing both reading attitude questionnaires and motivational reading
questionnaire (MRQ). The results showed that there were significant
differences among female and male santris in terms of reading attitude and
motivation. The independent sample t-test revealed that female students
reported statistically significant higher attitude in both academic and
recreational reading than male students. Similarly, female students also
reported higher reading motivation in three dimensions of MRQ, i.e. reading
involvement, importance of reading, and competition in reading than male
student. Likewise, regression analysis showed that gender could predict
santri’s reading attitude and motivation. This study, therefore, confirmed a
consistent finding from the previous studies revealing that female students
had higher reading attitude and motivation than male students.
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INTRODUCTION

Reading is one of the prominent skills in the students’ learning development
especially for English learning since it is useful for second language
acquisition (Richards & Renandya, 2002; Krashen, 2004; Harmer, 2007).
Thus, itbecomes the primary source of second language input that enriches
learners’ knowledge of the language in terms of grammar, discourse structure,
and vocabulary (Nation, 2009; Salikin et al., 2017). In Indonesian education
context, reading also plays an important role as it becomes the main skill
tested in national final examination other than listening. Approximately 70%
of the final examination questions for English subject in senior high school
level are reading comprehension questions (BSNP, 2017). In other words,
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students’ reading comprehension could presumably reflect the final
examination achievement. Since final examination is so far the main
measurement for the students’ achievement in English subject, therefore,
research related to reading achievement is needed to conduct.

Recent studies, furthermore, have demonstrated that affective factors of
the students such as reading motivation and reading attitude play significant
roles to their reading achievement (Wang & Guhtrie, 2004; Unrau &
Schlackman, 2006; McKenna et al., 2012; Phuong & Vo, 2019). Another study
(i.e. Iahiyah, et al., 2019) also has investigated the gender difference on
reading motivation and writing achievement. However, there has been no
detailed investigation of reading attitude and reading motivation among santri
or students living in Islamic boarding schools. There is an urgent need to
address their reading attitude and reading motivation as the number of santri
in Yogyakarta Special Region province is one ninth of general senior high
school students (http://bappeda.jogjaprov.go.id/dataku/si/). The fact that
gender segregation is implemented in the pesantren also another interesting
reason for conducting this study.

Therefore, the main focus of investigation in this present study is on the
santri’'s reading attitude and reading motivation. Specifically, this study sets
out to compare the reading attitude and reading motivation dimensions among
male and female santriin Yogyakarta Special Region province.

Reading attitude

Previous studies mostly defined reading attitude as feelings towards reading
ranging from positive to negative state; predispositions or tendencies in
reading (Petscher, 2010; Conradi et al., 2013; McKenna, et al., 2012); and
emotional perceptions related to reading (Grabe, 2009). Therefore, throughout
this paper, reading attitude is defined as feelings, predispositions, tendencies,
and perceptions related to reading ranging from positive to negative.

Though there were several different measurements of reading attitude
from several studies (e.g., Tullock-Rhody & Alexander, 1980; Smith, 1990;
Logan & Johnston, 2009) this present study adapted the recent tool from
McKenna et al., (2012). There were four dimensions of reading attitude in this
recent questionnaire, i.e., attitude in academic digital (AD), academic print
(AP), recreational digital (RD), and recreational print (RP) settings. This present
study, however, included only reading attitude in (1) academic print and (2)
recreational print settings only due to the limitation use of internet and gadget
from santriin pesantren.

Reading motivation

Several definitions of reading motivation have been proposed in previous
studies. For example, reading motivation is defined as student’s personal
goals, values, and beliefs with regard to reading (Guthrie & Wigfield, 2000).
Another definition is proposed by Wang and Guthrie (2004) defining reading
motivation as student’s intrinsic and extrinsic reasons for reading. While these
definitions have been suggested, this paper used the definition suggested by
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Wang and Guthrie (2004) who define reading motivation as students’ intrinsic
and extrinsic causes for reading activities and achievement.

In measuring the students’ reading motivation, the present study
adapted the most widely used instrument, i.e. Motivation for Reading
Questionnaire (MRQ) from Wigfield and Guthrie (1997). Several studies that
have adapted this instrument include Baker and Wigfield (1999); Mori (2002);
Wang and Guthrie (2004); Unrau and Schlackman (2006). MRQ consists of 11
dimensions including (1) reading efficacy; (2) reading challenge; (3) work
avoidance; (4) reading curiosity; (5) reading involvement; (6) importance of
reading; (7) competition in reading; (8) reading recognition; (9) reading for
grades; (10) social reasons for reading; and (11) reading compliances.

Gender differences in reading attitude and reading motivation

A considerable number of findings from previous studies have consistently
demonstrated that female students have higher reading attitude (e.g. Smith,
1990; McKenna et al., 1995; 2012; Kush & Watkins, 1996; Ghaith, 2003;
Swalander & Taube, 2007; Logan & Johnston, 2009; Martinez, Aricak, &
Jewell, 2008; McQuillan, 2013; Bussert-Web & Zhang, 2016) than male
students. Specifically, some studies (e.g. McKenna et al., 1995; 2012) have
also found that female students have statistically significant higher reading
attitude in academic and recreational print setting.

Likewise, in terms of reading motivation, a consistent finding from some
studies (e.g. Wigfield & Guthrie, 1997; Baker & Wigfield, 1999; Unrau &
Schlackman, 2006; Kelley & Decker, 2009; MRQ Marinak & Gambrell, 2010;
McGeown, Goodwin, Henderson, & Wright, 2011) have reported that female
students were found to have higher motivation in reading than male students.
However, none of the participants in all these studies were santri or students
living in Islamic boarding school.

Santri

Santri is a term used by Indonesian people which refers to students who live
and study in pesantren or Islamic boarding school (Hidayat, 2011; Fauzi,
2012). Pesantren, the place and environment in which santri live and devote
time to study, is an educational institution of religious teaching comprising
five components including Kiai/Ustadz, santri mosque, kitab kuning or
classical Islamic books written in Arabic, and pondok or dormitory where all
santri must stay to learn the Holy Qur'an and other religious scriptures
(Dhofier, 2011).

There were four types of pesantren, i.e. type A, B, C, and D according to
Muhaimin (2006). While Dhofier (2011) classifies two types of pesantren,
namely traditional pesantren and modern pesantren. Type A pesantren has
similar characteristics with classical pesantren in which attempt to maintain
traditional teaching of Islamic scriptures without embedding secular subjects.
Type-B pesantren, in contrast, combines both traditional Islamic scriptures
teaching and secular subjects teaching. The secular subjects are taught in
formal schools under the authority of pesantren called madrasah. Type-C
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pesantren is somewhat similar to Type B. The difference lies only in the
supervision for the madrasah in which secular subjects are taught. Type-B
pesantren is under the supervision of Ministry of Religious Affair (MORA) and
type-C pesantren has both madrasah under MORA and public school under
Ministry of Education and Culture (MOEC). Type-D pesantren comprises only
dormitory or pondok for the santri. There is no formal school or madrasah in
this type of pesantren. Therefore, their santri may attend the formal schools
surrounding their pesantren. All the students living in these types of pesantren
are called santri. However, the participants were only limited to those living
and studying in type-B pesantren.

METHOD

Participants

Participants were recruited from santri in grade 10 and grade 11 of four
different private Madrasah Aliyah (MA) in four different type-B pesantren in
Yogyakarta Special Region province (N=319; males = 133; females = 186).
Participants from this type of pesantren were chosen since they learn English
as a secular subject in madrasah (school) and Islamic traditional scriptures in
pondok (dormitory). Students from other types of pesantren, might only learn
Islamic traditional scriptures without learning secular subject or vice versa.

Research Instruments

The main instrument used in this study was questionnaire. There were two
types of questionnaire used in the present study, i.e. the adapted version of
reading attitude questionnaire from McKenna (2012) and motivation for
reading questionnaire (MRQ) from Wigfield and Guthrie (1997). The early set of
reading attitude questionnaire comprised 15 items clustered into two
dimensions, i.e., academic reading and recreational reading attitude. However,
after being examined using exploratory factor analysis (EFA) and confirmatory
factor analysis (CFA), there were only eight items remained from two factors.

Furthermore, the initial set of motivational reading questionnaire (MRQ)
comprised 45 items grouped into 11 dimensions, i.e. (1) reading efficacy; (2)
reading challenge; (3) work avoidance; (4) reading curiosity; (5) reading
involvement; (6) importance of reading; (7) competition in reading; (8) reading
recognition; (9) reading for grades; (10) social reasons for reading; and (11)
reading compliances. Based on the factor analyses results, only 21 items
retained from seven dimensions. These seven dimensions were those used in
the analysis: (1) reading challenge; (2) reading involvement; (3) importance of
reading; (4) reading efficacy; (5) compliances; (6) competition in reading; and
(7) social reasons for reading.

Statistical analysis

The main analyses used in this study were independent sample t-test and
regression analysis. The independent sample t-test was used to compare the
means between two groups on the same continuous variable. In this present
study, the independent sample t-test was conducted to test the mean score
difference of the reading attitude and reading motivation dimensions among
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the santri from grade X to grade XI based on their gender. Meanwhile,
regression analysis was conducted to examine whether gender predicted the
reading attitude and reading motivation dimensions. All the analyses were
conducted by using SPSS 23.

RESULTS AND DISCUSSION

This present study set out to investigate the difference between reading
attitude and reading motivation among male and female santri. This section,
therefore, discusses the results of the independent sample ttest to see the
difference across gender and also the results of regression analysis that shows
whether gender could predict reading attitude and reading motivation factors.

Independent sample t-test

Reading attitude

The first variable measured by using the independent t-test was reading
attitude. The two reading attitude dimensions were included in the analysis to
see whether they were differed by gender. Table 1 displays the result of the
analysis. It was found that there were statistically significant differences on
academic reading and recreational reading based on gender.

Table 1. Independent Sample t-test Result of Reading Attitude by Gender

Male Female t- p-
M (SD) M (SD) value value
Academic -.21 .15 -2.88 .004
Reading (1.18) (1.05)
Recreational -.24 17 -3.27 .001
Reading (1.08) (1.13)

As can be seen from the table above, female students (M = .15, SD = 1.05)
reported higher “academic reading” attitude than male students (M = -.21, SD
=1.18; 312] = -2.88, p = .004). Likewise, female students (M = .17, SD = 1.13)
also reported statistically significant higher “recreational reading” attitude
compared to male students (M = -.24, SD = 1.08; {{311] = -3.27, p = .001).
Therefore, from the independent sample t-test results, it appears female
students had statistically significant higher reading attitude than male
students.

Reading motivation

The next variable measured by using t-test was reading motivation. An
independent sample ttest was performed to test whether there is a mean
difference among reading motivation factors by gender. Table 2 presents the
result of the analysis. From the analysis, it was found that three out of seven
factors in reading motivation had significant differences in terms of gender and
grade.

As can be seen in Table 2, female students (M = .17, SD = 1.08) showed
higher “reading involvement” than male students (M = -.24, SD = 1.10; §317] =
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-3.30, p = .001). Similarly, female students (M = .13, SD = 1.10) also showed
higher motivation in terms of “importance of reading” than male students (M =
-.19, SD = 1.13; t{315] = -2.57, p = .011). Similarly, female students (M = .14,
SD = 1.10) also showed higher “competition in reading” than male student (M
=-.20, SD=1.18; {{317] = -2.67, p = .008). Therefore, from the t-test results, it
appears female students also had statistically significant higher reading
motivation than male students. However, no significant differences on other
dimensions (i.e. reading challenge, reading efficacy, compliances, and social
reasons for reading by gender) were found from the t-test result.

Table 2. Independent Sample t-test Result of Reading Motivation by Gender

Male Female t- p-
M (SD) M (SD) value value
Reading -.24 17 -3.30 .001
Involvement (1.10) (1.08)
Importance -.19 .13 -2.57 .011
of Reading (1.13) (1.10)
Competition -.20 0.14 -2.67 .008
in Reading (1.18) (1.10)

Regression analysis

After investigating the mean score differences of the variables using t-test, the
next analysis was regression analysis which investigated whether gender
based on the result of t-test could predict other variables such as reading
attitude and reading motivation dimensions. Based on the results of the
independent sample t-test, only variables which show significant relationships
to the reading attitude dimensions and reading motivation dimensions were
selected as independent variables. In this case, gender showed some
differences on “academic reading”. Therefore, gender was used as independent
variable for “academic reading”. Two dimensions of reading attitude and three
dimensions of reading motivation were employed as dependent variables for
the regression models.

Reading attitude

Based on the independent sample t-test, “academic reading” differed by
gender. Therefore, in the regression model, gender was used as an
independent variable for “academic reading”. It can be seen in Table 3 that
“academic reading” was statistically significantly predicted by students’ gender
(B=.16, p < .05). The predictor, i.e. gender, explained 2.6% of the variability in
“academic reading”.

Similarly, gender was also used to explain students’ “recreational
reading”. In this model, the variable — gender (8 = .18, p < .05)- was found to
be a significant predictor for students’ recreational reading attitude. It
explained 3.3% of the variance in “recreational reading”. Table 3 presents the
summary of the regression analyses for reading attitude dimensions.
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Table 3. Summary of Regression Analysis for Reading Attitude Dimensions

No Dependent Predictor R t Sig
Variables Square

1. Academic Gender .026 2.879 .004
reading

2. Recreational Gender .033 3.276 .001
reading

Reading motivation

The results from independent sample ttest showed that among seven
dimensions, only three dimensions (i.e. reading involvement, importance of
reading, and competition in reading) in which significant differences between
female and male students were found. Therefore, these three dimensions were
used in the regression analysis as the dependent variables.

Based on the independent sample t-test, “reading involvement” differed by
gender. Therefore, in the regression model, gender was used as an
independent variable for “reading involvement”. As shown in Table 4 that
“reading involvement” was statistically significantly predicted by students’
gender (B = .18, p < .05). The predictor, i.e. gender, explained 3.3% of the
variability in “reading involvement”.

AN (3

In the same vein, gender was also used to explain students’ “importance
of reading”. In this model, gender (8 = .14, p < .05) was found to be a
significant predictor for students’ motivation in terms of importance of
reading. It explained 2.1% of the variance in “importance of reading”.

Finally, in terms of “competition in reading”, gender (8 = .14, p < .05) was
also found to be a significant predictor for students’ “competition in reading”.
It explained 2.2 % of the variability in “competition in reading”. Table 4
presents the summary of the regression analyses for reading motivation
dimensions.

Table 4. Summary of Regression Analysis for Reading Motivation Dimensions

No Dependent Predictor R t Sig
Variables Square

1. Reading Gender .033 3.301 .001
involvement

2. Importance Gender .021 2.568 .011
of reading

3. Competition Gender .022 2.658 .008
in reading

Reading attitude, motivation, and gender

Interestingly, gender differences were found in all variables (i.e., reading
attitude, reading motivation). Girls reported statistically significant higher
reading attitude in both academic reading, recreational reading dimensions
than boys. This finding is in line with the previous studies claiming that
female students reported more positive attitudes compared to male students
(Smith, 1990; McKenna et al., 1995; 2012; Kush & Watkins, 1996; Ghaith,
2003; Swalander & Taube, 2007; Martinez, Aricak, & Jewell, 2008; Logan &
Johnston, 2009; McQuillan, 2013; Bussert-Web & Zhang, 2016). This result
might be different if the researchers included academic and recreational
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reading in digital settings as boys tend to have more positive attitude towards
reading in digital prints (McKenna et al., 2012; Putro & Lee, 2017). The
present study, however, excluded the dimensions of reading attitude in digital
setting as the pesantren in which the participants of this study lived have
restricted the use of gadget and other digital devices in pondok or madrasah.
Therefore, their access to be online was limited.

In the same vein, gender differences were also found in reading
motivation dimensions. Girls had statistically significant higher reading
motivation in three dimensions, i.e. reading involvement, importance of
reading, competition in reading than boys. This finding is consistent with a
study claiming that female students had significantly higher intrinsic reading
motivation than male students (Kelley & Decker, 2009; McGeown et al., 2011)
as both reading involvement and importance of reading could be classified as
dimensions of intrinsic motivation (Baker & Wigfield, 1999). Competition in
reading, on the other hand, was classified as extrinsic motivation (Baker &
Wigfield, 1999).

It is interesting to find out that the finding in this study, i.e. girls were
higher in competition than boys, was contrary to the previous studies from
Wigfield and Guthrie (1997) which have demonstrated that girls’ mean scores
were lower in competition in reading than boys’ means. Other studies,
however, found that on all scales, or in general, female students reported
significantly higher mean scores than boys, indicating that they have higher
motivation to read than boys (Baker & Wigfield, 1999; Marinak & Gambrell,
2010). The finding of this study, therefore, support this idea as girls reported
higher mean scores evenly both in intrinsic and extrinsic motivation.

These findings, therefore, support the statements from the English
teachers from all schools that girls tend to be more engaged and thus have
higher scores in English lesson than boys. The researchers could also see the
difference as students in female classes were found more enthusiastic than
those in male classes while completing the questionnaires.

CONCLUSION

This study has demonstrated, for the first time, the gender differences in
reading attitude and reading motivation dimensions among santri in type-B
pesantren in Yogyakarta Special Region province. The most obvious finding to
emerge from this study is that female students who tend to have more positive
attitudes toward reading and higher motivation in reading than male students.
Specifically, significant gender differences were found in two dimensions of
reading attitude (i.e. academic reading and recreational reading attitude) and
three dimensions of reading motivation (i.e. reading involvement, importance
of reading, and competition in reading). Therefore, it is suggested for the
English teachers in type-B pesantren to encourage their male students
especially during the English lesson.

A number of important limitations need to be considered. First, this
present study has investigated gender difference on attitude and motivation
among santri in terms of reading skill only. This study did not examine these
variables in other three language skills of English, i.e. speaking, writing, and
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listening among santri. A similar study investigating whether attitude and
motivation of other skills are difference would be interesting.

The current research was limited to the context of santri in Yogyakarta
Special Region province only. Future studies might investigate the gender
differences between reading attitude and reading motivation, in another
province in Indonesia.

The participants of the research were those from pesantren-based senior
high school. Meanwhile, based on the researcher’s observation, there were
other school levels such as elementary school, junior high school, senior high
school. Therefore, future studies could conduct the similar research in some
pesantren-based junior high schools, or in some pesantren-based elementary
schools with young learners as the participants.

Four, this present study was limited to be conducted in type-B pesantren
only. While there were other types of pesantren in Indonesia, including those
which traditional and modern. Since students living in other pesantren could
also be defined as santri, more studies using similar questionnaires can also
be conducted in other types of pesantren to explore gender differences in their
reading attitude and reading motivation.

Finally, the current research was limited to the investigation of reading in
English subject. The results from the participants may also be influenced by
their perceptions towards English. Therefore, further study investigating
gender differences in reading in Bahasa Indonesia could also be conducted.
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